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INTRODUCTION

The Teacher Corps was created by Title V-B of the Maher Education
Act of 1965. On June 29, 1967, it was amended and extended for three
years by the Education Professions Development Act of 1967.

The basic intent of the Teacher Corps is to reach and teach the
children of poverty, and the primary criteria for success are acceptance
of each chil as he is and commitment to helping each child reach a
worthwhile nd attainable objective. All decisions must be based upon
these objectives.

The team leader is immediately responsible for planning and super*
vistas the total program of twtivities engaged in by the Teacher Corps
Team as it is determined jointly by the local administrative personnel
and the porject director, using the approved project proposal as a
general guideline.

The intended use of this handbood is threefold:

1. To provide a readi?5, accessible, comprehensive, reference
tool for present and future needs and to provide an objective
basis for discussions and evaluations of the interns and the
program during individual conferences and group seminars.

2. To encourage cooperation and communication among the par-
ticipant.. in the Corps in order that the intern may develop
his potentialities to the fullest degree.

3. To make understandable the role and responsibilities of the
public school and the college personnel involved in the work
of the intern.

If at the end of the year, the program of work offered to interns,
students and the community has enabled them to perform in a manner that
is consistent with objectives set forth, we will have communicated our
objectives of his handbook in a meaningful manner.



4.1111ema..0.101..

seo

BEST COPY AVAILABLE

ORGANIZATIONAL CHART

TEACHER CORPS WASHINGTON

...o......11101=1110/..111110.

College or University
Project Co-ordinator

NO., O.n.o..

iii

Local
Education Agency

Local Corps
Program

111,01........01141.8,111MMI.M

.---1202faderterns

r"Interns
Teacher Corps
Team Leader &

Interns

StudentsFaculty ;Students



iv

PREFACE

This handbook is an outgrowth of a Team Leader Institute held

at East Tennessee State University, Johnson City, Tennessee, during the

summer of 1968. Its purpose is to provide helpful information for

team leaders and prospective team leaders. The writers in no way

intend to convey the impression that the contents constitute official

guidelines; rather, they represent combined ideas as a result of

personal experiences.

Nor can it be claimed that the contentS of this publication

are entirely original. Principles, procedures and suggestions have

been drawn not only from the experiences of college and public school

personnel from several areas but also from student teaching handbooks

of teacher education institutions, textbooks, Official Teacher Corps

Guidelines, local proposals and othar related literature in the field.
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I. THE TEAM LEADER AS A COORDINATOR

A team leader has a many faceted role serving as a liaison between the

various individuals and institutions directly and indirectly concerned with

the Teacher Corps program.

TOPICS

A, LIAISON BETWEEN THE UNIVERSITY AND
THE PROGRAM

The director should be appraised
of all problems--solved and unsolved»»and of the overall progress of the
program.

REPRESENTATIVE
ACTIVITIES

1. Projecting future plans
2. Negligence on the part of the

intern in planning and perform»
ing his work.

3. Unwarranted absences
4. Failure on the part of the

intern to accept and do a fair
share of community activities.

The team leader works closely with 1. Tutorial activitiesthe director when initiating a commun- 2. Establishment of a definiteity program.
percentage of time

The team leader is obligated to
the University for requesteu reports.

There should be a direct line of
communication from the college or uni»
versity to the team leaders in order to
avoid conflict.

1 3. Summer activities
4. Recreational programs

1. Program evaluation
2. Intern's absences

1 3. Intern's schedules

1. Final examinations
2. University course schedules
3. Advance notice or developments
4. Written information regarding

university instructions to the
interns

1 5. Seminars and conferences



B. LIAISON BETWEEN THE INTERN AND THE
LOCAL UNIT

The relationship with upper level
administration will vary from closeness
at the outset of the program to one of
comparative remoteness as the program
develops satisfactorily. After initial
working arrangements have been made, the
team leader will probably have direct
contact only as progress reports, pro-
gram expansion or conferences may rem
quire.

C. LIAISON BETWEEN THE TEACHERS, OTHER
PERSONNEL AND THE PROGRAM

One of the functions of the team
leader is to introduce and describe the
work of the interns to the staff members
of the school and other auxiliary per-
sonnel.

A special relationship should
exist between the team leader and the
cooperating teacher(s) with whom the
intern works.

D. LIAISON BETWEEN THE PRINCIPAL AND
THE PROGRAM

One of the most important rela
tionships established is that of the
team leader and the principal. The
Teacher Corps Program must be coordi-
nated with the program being conducted
within the school for which the prin-
cipal. is responsible.
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1. Initial conference with superin»
tendent, personnel director,
and federal program director to
assure mutual understanding of
proposal and program.

2. Arrange conference for any per
sonnel problems.

3. Transmit information from uni-
versity director.

4. Plan second year's program
jointly.

5. Provide information and guidance
for the total program as requested-
or as necessary.

6. Clearance for use of research
material obtained from local
unit files and records.

7. Facilitating employment of
interns by local wilt.

8. Clearance of observers of the
program and representatives
from the news media.

1. Staff meetings
2. /nservice programs
3. Orientation groups
4. Social functions
5. PTA

1. Frequent conferences
2. Joint evaluations
3. Planning sessions (traditional

and innovative)
4. Presentations

I. Placing of interns according to
abilities, of interns and needs
with the school.

2. Scheduling of interns
3. Seeking places to conduct classes.
4. Participation in community ac-

tivities.
5. Participation in extra- curricular

activities.
6. A mediator to staff as a whole.
7. Innovations

f\



E. THE TEAM LEADER AS A LIAISON BETWEEN
INTERN AND PUPIL

The pupils need to be prepared for
the arrival of the intern.

The intern is introduced to the
pupils of the school

The intern becomes acquainted with
and studies carefully the disadvantaged
children and their classroom situations.

or*

The team leader has the responsi»
bility of aiding the intern in main-
taining proper relations with his
students.

The intern refrains from imposing
his religious or political views upon
his pupil.

3

' Team leader visits in the class-
room before the intern arrives and
explains the role of the intern to
the zthildren.

Team leader introduces him to
the cooperating teacher and then she
introduces him to the cialie SA
second teacher.

The team leader can help the
intern acomplish this by helping
him to become acquainted with the
children personally* learn about
the community, understand their
social, economical, and educational
background, and recognize their
common needs.

Individual conference supple-
ments information available from a
study of the Cumulative Record.

Rapport can be established by:
1. Being impartial at 141. times.
2. Being a helrsr and a friend,

but being careful about becoming
too familiar with his students.
Not trying-to be a perfectionists.*

develop sympathy, empathy, tol-
erance, patience, and enthusiasm,
in working with the pupils.
Commanding respect without being
authoritarian.
Speaking their language.
Recognizing the worth of each
individual and striving to
develop latent potential.

He exhibits a broad-minded,
tolerant attitude toward other
groups and individuals.



F. LIAISON BETWEEN THE INTERN'S IN»
VOLVEMENT IN LOCAL CIVIC AGENCIES

The team leader is responsible
for all community work performed by
his intern. This includes the plan
ning phase as well as implementatixn
to facilitate maximum effort.

4

1. Familiarize yourselves with the
homes.

2. Familiarize yourselves with
community agencies and organi-
zations.

(a) Boy scouts, girl scouts
(b) Civic and Service clubs
(c) Churches

3. Acquire knowledge of state and
federal agencies.
(a) 0E0, Neighborhood Youth Corps
(b) Family ervice
(c) Job Corps
(d) Health department
(d) Welfare department
(f) Rehabilitation programs

and others

II, THE TEAM LEADER -'A MARGINAL ROLE

Changes of behavior required to assume the team leader role vs. the Master

Teacher role.

A. Up to the time of his assignment as a team leader of interns,. the

team leader has been a teacher of children or of students. This

role has suddenly been changed to the teacher (or leader, which is

more appropriate) of adults.

B. There is a major change from child education to adult education

which the team leader must assimilate. The interns are degreed

young adults who will not respond to the teaching approach that

is used on students.

C. This is a change from beam a highly professional specialist to a

supervisory generalist. The team leader is no longer an unassailable

authority. The team leader is now a democratic leader who has no

real decision making power. Only the functions of coaching,

recommending, persuading and representing.
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This change in assignment calls for a Survival Course rather than an

orientation. It also calls for an understandita of the motivation and

direction of adults rather than students. The team Leader is required to

move from the specialist point of view of teaching students to the generalist

functions of leading a team of adults.

In effect, the team leader is in no-man's land. He belongs to none of

the areas involved; and yet, he is part of them all: school, university and

community. He 5,s only partially oriented to the school system, only partially

oriented to the university; but, he is entirely responsible to the intern.

e
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THE TEAM LEADER AS A TRAINER OP TEACHERS

The team leader, serving as a trainer of teachers, should possess the ability

to supervise, instruct and motivate the interns. It is important that he have a

good knowledge of subject matter and of the teacher-learning process. Ability

and willingness to demonstrate necessary teaching techniques are imperative.

A. TRAINING ACTIVITIES

The team leader should utilize the
technique of gradual induction of the
intern into teaching

1. The process of getting acquainted
should include:
a. An orientation period for

becoming acquainted with
students, classroom proce-
dures, policy, et cetera.

b. Working first with individuals
and small groups leading into
occasional large groupie

instruction for a limited time.
2. The process of gradual induction

into the teaching process:
a. Plan and observe: Outline

and plan cooperatively a
unit or a daily plan. The
intern should observe the
team leader teach this unit
or daily plan and have an
opportunity to help him eval-
uate how effective it was.

b. Plan and Teach: plan CO.
operatively including sug-
gestions from intern, cooperat-
ing teacher and the team
leader. Let the intern teach
and the leader observe. Evalu-
ate the teaching experience
together and determine reasons
for success or failure in
teaching. Then plan together
for the next day's instruction
taking into account the day's
experiences of the intern's
work. Let the intern teach the
new cooperatively planned de-
veloped plans, end then together
evaluate the teaching experience



c. Semi-Solo: should these teadhe
ing experiences be favorable,
let the intern plan the next
teaching experience and have
the leader evaluate and make any
suggestions necessary for im-
provement. The intern should
teach the unit and cooperative
evaluation should follow.

d. Solo experience: Should the
semi-solo experience be suc-
cessful, let the intern plan
and teach a unit on his own.
The team leader should ob-
serve remewhat, but do not be
afraid to leave the intern
alone for short periods of
time.

e. Teach and Observe: If the
semi -solo experience is not-

successful, the team leader
and intern should plan the
unit cooperatively and teach
it allowing the intern ob-
serve you for a day or two.
Should two reading groups or
two classes of the same sub-
ject be scheduled, the intern
may teach one, and then let
him observe the leader teach-
ing the other.

f. Repeat the directions under
"d" or "e" for a successful
semi -solo or solo experience.

g. Observe other teachers,teach:
the observation of experienced
teachers becomes most meaning-
ful after the intern has had
actual classroom teaching or
a solo- experience.

The amount of time necessary for this sequence will vary with the ability and

the adaptability of the intern to teaching responsibilities.

B. tIPERATIVES OF CHANGE

Responsible leadership in planning, performing, and evaluating innovative

activities is a major emphasis in the Teacher Corps program.

The four primary areas in which unique and creative efforts would be par-

ticularly relevant are: 1,1



The area of instruction

The area of organization

The area of community activity

8

1. Use homeroom for cultural enrich
ment.

2. Initiate use of new or little-used
ANN media.

3. Teach a unit on animal life at the
zoo.

4. Develop a local history unit.
5. Experiment with programmed

material.
6. Eliminate traditional type of

homework.
7. Initiate some new teaching tech

niques such as Language Arts

Experience Approach in Reading.
8. Use teaching machines such as

Language Master, Tachistoscope,
EDL, etc.

9. Education television
10. Video-tape
11. Puppertry
12. Dramatization
13. Educational games

1. Withdraw students for special
instruction.

2. Conduct voluntary Saturday school
3. Use one -to -one, small group, and

large group instruction.
4. Team teaching - -use the Corps team

for introducing team- teaching.
5. Develop a non graded reading

program.
6. Pull three classes together for a

visiting speaker.
7. Individualized instruction

1. Develop an intramural program
2. Provide in-community tutorial

services
3. Provide home instruction for

pregnant unwed girls
4. After-school square dance team
5. Organize a communitychoruo or Sand
6. Provide a summer activity program
7. Channel patrons to community agencies



The area of salvaging and conserving
human beings

C. COMMUNITY RESPONSIBILITIES

Community involvement is a neces-
sary ingredient fora successful Teacher
Corps program which meets the approval
of the national office and the universi.
ty director. Interns will find more
excuses for negligence in this phase of
their work than in any other area of
their service assignment.

There are several reasons why this
will be so: (1) All their other rg.

sponsibilities will be schedtil^J in de
tail; (2) Other resnm--4bLiities will
involve a coo0^ teacher; (3)

Communit.. .4sponsibilities are largely
00 r *altiated

Areas of Involvement are:

Home visitation

Work with health and welfare agencies

Special Projects

BEST COPY AVAILABLE

9

1. Provide "guidance" services
2. Get a list of students on probation
3. Ask police chief to notify you when

students are apprehended
4. "Adopt" a student (your personal

mission)
5. Provide and man an area for those

who can't function in classroom.
6. Youth center and church

1. Obtain student addresses.
2. Visit homes of children with

disciplinary problems.
3. Prepare a file to record perti-

nent data.
4. Interns make follow-up home

visits.

1. Refer children needing health ex-
aminations, immunizations, or
dental care to proper agency.

2. Arrange transportation to the
County Health Department.

3. Refer needy cases to the local
welfare or other agencies.

1. Tutoring sessions
2. Square dance groups
3. Community sings
4. Miscellaneous recreational ac-

tivities



Organizing Civic Pride Juniors

i.E.P. Program (Pep and Energy Project)

pine Art Clubs

10

1. City of security (combat delinquency)
2. Alertness to safety rules
3. Beautification clubs

This is done under the direction
of regular professional personnel, to
provide breakfast for eligible students.
Interns will help observe and get to
know students in an informal manner --
possibly to head off home problems that
may affect school...to assist with any
Unfinished homework assignment.

1. Thus is

2. Art
3. Drama
4. Dancing

IV, TEAM LEADERINTERN CONFERENCES AND VISITATION

A unification and coordination of the efforts of team 'leader and intern

are imperative to attain the desired educative results. It is expedient that

. the intern maintain his/her individuality and initiative and that professional

alertness be kept alive.

Personalities and temperaments differ widely. Previous training will differ

from inadequate to almost excellent. Some will exert more zeal and interest than

others, and there will be problems of various types with which these young people

will be faced. The intern's home stresses (or pleasures),. health and that of

her children, even the weather conditions or the physical atmosphere of the room

will make each visit and conference unique. The team leader must be cognizant

of all of these factors as she/he meets with the intern.

A. CLASSROOM OBSERVATION

Classroom visitation is usually of
three different types: (1) announced;
(2) unannounced; and (3) by invitation.

1. The announced or scheduled visita-
tion allows interns to specifically
prepare the students and the les
son. It would, however, make some
interns highly nervous and appre-
hensive, so that their work is not
typical of their normal teaching
ability.
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The announced visitation usually
guards against visiting during the
showing of a motion picture, free
reading period, or the administering
of a test.

2. The unannounced visitation has the
advantage of sampling the regular
work of the intern,

3. When an intern and team leader
plan what classroom activity is to
be observed, the team leader might
increasingly visit by invitation.
A team leader may be invited to
make a visitation to observe a
particular lesson on a particular
day. He may seek data on the
results of a new teaching procedure.

Length and frequency of a team leader's
visitation should be determined by the
purpose of the visitation.

1.

2.

3.

The intern recognizes some diffi*
culty and is trying to identify
contributing factors. The team
leader may visit daily or as
frequently as feasible until the
problem is identified.
The intern is trying out a new
method of introducing a new in-
structional device.
Assessing the quality of the
teaching - learning climate.

It is essential that the team leader sees a unified activity or planned

lesson from initiation to conclusion. The team leader usually needs to prepare

for the visit by studying the intern's planning and materials of instruction in

order to understand the goals and purposes of the intern.

There should be a follow-up of every visitation. The team leader and the

intern must cooperatively examine the results of the observation. This is best

done through a post- visitation conference.

B. GENERAL CONFERENCE

Conferences are advantageous in
providing for direct and intimate inter-
action between team leader and intern,
both of whom should be interested in
improving instruction.



The team leader should use the confer
ence for different purposes

Whenever tha conference is arranged,
the important thing is to provide privacy
and freedom from interruption.

The team leader conducts himself in -

conspiciously upon entering and leav-
ing the classroom. To act otherwise is
to defeat the purpose.

C. PERSONAL CONFERENCES

The variety and immensity of the
problems of human relationships make
it imperative that the team leader and
the intern develop deep mutual under..
standing as the foundation for the
fullest maturing of all concerned.

Utilizing personal conferences,
a team leader may find occasion to
assume the role of a guidance counselor
to the intern.

Capitalize on the various interests of
the interns

BEST COPY AVAILABLE
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1. Visitationqollow-up
2. Establishing rapport
3. Gaining insight into intern's

attitude toward teaching.
4. Counseling or offering advice
5. Discussing proposed changes
6. Discussing serious instructional

difficulties
7. Progress reports
8. Ethical practices with regard to

use of sick leave, absenteeism,
punctuality, use of confidential
matters pertaining to students and
school affairs, loyalty to employer,
etc.

Suitable times for
1. Before school
2. After school
3. While lunching
4. During the day

venient times

conferences are:

together
at mutually con

1. Interfere as little as possible
with the efforts of the learners

2. Arrange to be seated as soon as
possible

3. Arrange your exit so as to create
the least disturbance

4. Sit close to the door

1. Listen to the intern's personal.
problems

2. Try to understand his conflicts
3. Build a relationship of mutual

respect, not of dependency
4. Readily extend sincere help

1. Hobbies
2. Talents
3. Experiences

Knowledge of these interests gained through personal conferences reveal much

of the real person and thus present avenues of approval to the improvement of

teaching.
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V. EVALUATIVE ACTIVITIES OF TEAM LEADER

One of the greatest weaknesses in any teacher training program is an

evaluation. There is no specific objective method of evaluation. Subjectivity

must enter because of the close relationship existing between interns and the

team leader,

Numerous forms will be used; none will
be perfect.

The number of evaluations during the
year is determined by the program
director. Evaluations of the program
and interns are pictures of the pro-
gram and how effective the program is
operating.

The team leader, in cooperation with
the university director and the local
school staff, will need to concentrate
on the evaluation of the program and
the interns for directed teaching.

The interns' grades may be determined
by these people.

The university instructor teaching
courses involving micro-teaching and
interaction analysis will be able
to help in evaluating the intern.

1. Forms from the national office:
a. Team leader evaluation of

interns
b. Interns evaluation of the

team leader
0. Principal evaluation of the

program in his school

2. Forms from the director's office
a. Evaluation for directed

teaching
b. Evaluation for education

courses (supervision, methods,
etc.)

c. Progress reports of interns
for their personal file.

Evaluation forms from the director
of university student teaching.

Forms from the university instructors
a. Micro-teaching
b. Interaction analysis

Teacher placement services over the See Appendix C, page 28.United States are looking for the
same qualities we are attempting to
instill in these interns.

Archie Jones presents a good suggestion See Appendix C, page 46.
to help supervising teachers improve
student teaching evaluation.
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DON'T LOOK NOW, BUT YOU ARE IHE
BEGINNING STUPENT TEACHER

Jeffrey R. Stewart, Jr.

18

First of all, you will make mistakes. The student.teacher who expectsto go into the classroom and make no mistakes is being very unrealistic. Youwill make big mistakes, little mistakes, end wstakee that you have made beforeand that you will make again, But most important, you will learn to benefitfrom these mistakes. How will you benefit?.e

Y6U will learn to avoid making mistakes 'oy planning. Yod will find,as you do your etudent teaehing, that plannng to the key to a smoothly runningclass. At ii.rst, yoi will have to plan your lessons extensively and completely.You will be ready for every question that the student might ask and you willknow the answer. You will know what you ate going ts say, what the studentswill do, when they will do it, in what quantity, and with what result. Inshort, you will overcome most of your irexperience through planning. You willsupplement your plan by rehersel, as if you were going to periorm on the stagein a play.

You will learn how to observe expert teachers so as to profit fromtheir experience. Observing another person teach is not a casual operation;knowing how to observe teaching is an art in itself. It might be compared.with lea:ning how to observe and appreclate fine art, music, or sculpture. Atthe very least, observing a teaoher In azteun requires a lot of mental and
physical effort, if you expect ro benefee from it Very few persons are ableto observe effectively other teachers without writing down remarks and commentsas they go along. Therefore, yOU gill learn to write them down in convenientform for future use. For example, when the typewrit.ng teacher has the studentplace their hands on the paper bail to lift it as he explains and shows themat the demonstration stand what the function of the paper ball is, you will notonly be seeing what has been described, but you will understand that thestudents are using three senses in learning sight, tench, and sound. Butmost important you will write these things down, because they are impossibleto remember collectively. 'What previously has been only a relaxing observationto you will begen to came alive and have meaning in your own teaching. Youwill review your notes caretutly efts( eo the main ideas will stick withyou when you begin your zsen teaching,

You wilt learn hew to predeet s.ueenz reactions. You will be ableto "put yourself in the students' shocl" and sntleipate their questions, theirproblems, and their misunderstandings long before they become apparent, ifever, to the average observer. This will be a valuable asset te you as a"teacher because it will leave you in control ci the classroom at ell times. Ifyou are in control, your Students will learn mete matetial fester and rememberit longer. If you cat: predict student reaYeions, your students will respectyou as a teacher and as a leader rather than look upon you as a typical personwho needs to be consulted every time a prcbiem comes up-

You might as well expect, as a beginning student teacher, to be alittle bit nervous at first. However, the nervousness will not hurt you anymore than it will help you in your early teaching A certain amount of nervous
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tension is often helpful in quickening your responses and keeping yoo on your
toes. However, as you go along in your student teaching, you will begin to
relax and feel more at ease with the students. If nervousness and lack ofconfidence become a problemto you, you will learn that one way to overcome
this is to practice at home, perhaps in front of a mirror or with a smallaudience, and imagine a large audience in front of you waiting for you to
make a mistake.

Then you will practice again, this time imagining thatyour entire audience is bored stiff. Imagine you are talking to two extreme
levels of intelligence - the challenges of this practice will spur yourconfidence.

You will have the experience for the first time of changitg places
with the teacher.

The person who has stood in front of the clasdroomshas
been to you quite often a symbol of knowledge and understanding and a source
of wisdom. On the other hand, it may be that the person who has spoken to
you from the front of the classroom has been thought of as a completelydifferent kind of person. Now it is your turn to take hts vice. Do you
think along these lines, you will understand how the students, perhaps, will
feel toward you at first You will learn that personal iriendship with the
students will not improve your standing with them.

Friendliness. on theother hand, and a.sense of humor toward the whole group, will make the switch
from student to teacher an easy one for you to make.

You will learn in your student teaching to speak in a formal manner.
Before, most of your speaking was casual,

conversational, and informal. Now
you will learn that in order to present a logical, well-planned lesson that
will be acceptable to your students, you must be able to speak in a clear,distinct, and somewhat formal manner. This doe: not mean that you are

.

supposed to use slang, write phrases, overuse jumbles like more or less, and
anything ethically questionable, A good way to view the manner in which you
speak is that you are a professional

person, and you are speaking as a member
of your profession. If you think of this, you will automatically avoid
language that is tpo informal.

At first you may be talking to the back wall, to the left side of
the room, or to the right side of the room without even seeing the students
in front of you. However, as time goes on, you will learn how to make eye
contact, rather than just seeing people's eyes You will be able to detect
lack of interest in your class, you will he able to spot perplexities on the
part of your students, you will beable to see question

marks hanging over
the students' heads, and perhaps you will even be able To visualizeexclamation marks floating about in the room as you speak to your students.
You will learn how to address your class and seep the class moving, not
according to your own whims and wishes, but according to the pulse of the
class as it progresses.

You will learn how to keep everyone listening to what you say inyour class; and, of course, you will learn how to keep
everyone looking at

what you do, because learning is largely a seeing and doing process. You
will take cues from the class as they react to your teaching

You will be
able to create enthusiasm and interest through your lesson as you try to
strike a balance between the lesson as you have planned it and the lesson
as the students seem to understand it.
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You will learn how to become trapped by something you say or do.
You will say things and do things in your class at first that you will wish
you had never said or done. Students perhaps at first might try to exploit
the smallest mistake of the beginning student teacher. You will learn that
to overgeneralize before a group of fairly intelligent students is one of the
biggest mistakes you can possibly make. However, you will also learn how to
admit your mistakes graciously in front of your students.

You will learn how to give clear, concise instruetions to your
students. You will learn that clearness in instruction is possible only by
plsnning Owed of time exactly what you are going to tell the students and
explaininvit to the students in a step -by -step manner. The teachpr who told
the students to grasp the right cylinder knob on the typewriter and turn it
to the rear hid not learned to give clear instructions. In giving instructions,
the teacher has to anticipate most questions that may come up and discuss them
before the students are allowed to ask questions.

One of the most important things you will learn as a student teacher
is how to be patient. You will discover that some students are unable to
learn certain things that you are suppose to teach them and that others will
learn them so quickly that you will have to give them additional work to do
while you are instructing the rest of the students. You will learn to look
upon these individual differences in a professional manner rather than in an
emotional manner. You will have empathy instead of sympathy toward your
students.

You will profit from your after-class discussions with the supervising
teacher. These discussions will eot simply be hashing out the mistakes you
made, but they will be a complete evaluation of both your good and your bad
points. These discussions will also be held with your supervising college
representative. You will learn how to use the information from these conferences
to improve your teaching. For example, you will learn that many things you feel

. are satisfactory in your teaching will not seem satisfactory to the supervising
teacher. You will learn that seemingly minor errors on your part might
seriously affect the learning process on the part of the students. You will
learn to take notea and write down the vomments of the supervising teacher in
these after-school conferences so that you may review them later on for use in
your classes.

Finally, you will learn how to handle student discipline problems.
You will learn to treat the students in a professional manner, and you will
also learn that students respect the professionally minded tea_her. In your
teaching, if you understand the feelings and emetIons of others, if your lesson
is interesting and well planned, if you keep students working and participating,
you will have few problems as far as discipline is concerned However, there is
always the "problem child" with whom. you must deal.. You will learn to counsel
these students individaully and tactfully without disturbing the rest of the Iles.

You can see that, as a beginning student teacher, you have much to learn.
You have an exciting and rewarding experience ahead of you. Go into it with vigor
and enthusiasm. Volunteer freely, Make the most of your student teaching, becsu.
it is the one time in your teaching career when you will have someone telling you
frankly and freely exactly what your strong and weak characteristics are. It is
an opportunity that you should look forward to with excitement, fot teaching is
the most varied and exciting profession of AIL
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TIPS FOR BEGINNING TEACHERS

Howard A. Oznon, Jr.

No book on law says that the younger lawyer should not be seen inArgyle socks. Yet knowing this seemingly trivial rule can save clients,particularly rich and staid ones.

Likewise, in Education, there are small bits of truth not containedin ponderous textbooks. Here are some home truths that can make the:tdifferenc4.:between success and failure in that all important first year andevery year

1. DON'T HESITATE TO BEAT YOUR CHILDREN:

Beat them that is, to possible sources of information in
your community. Don't let the children stump you bytalking about places you haven't been. Don't let thembring up books you haven't read. Walk around the
community, stopping often in the library.

2., TEACH THEM TO BEG:

In eighteenth century Europe, children were sometimestaught by professionals how to beg for food and money.Some were so successful that they and their teachers
became rich. But the begging I refer to is for
information. If as teachers we can instill in ourpupils the desire to beg for more and more knowledge,
never relying upon piled-up stores, never reaching
satiety, then we have served them well.

3. TEACH THEM TO HATE:

We all know our pupils should hate sin, but cLere areother things worth' hating, too. They should be
taught to hate ignorance; not ignorant men, but the
miasma of ignorance that blinds them. They should
hate these things strongly enough, they will do some-thing about ammo which is our next point.

4. TEACH THEM TO FIGHT:

Children must learn to fight for the things they believein. One of the greater lacks in our time is moral
courage. Young people are often afraid to stand upand fight. We can't teach courage as we teach mathematics,but by precept and example we can inspire pupils to takethe right road, not merely the easy road.
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5. TEACH T HEM TO TALK BACK:

One of the first rules the average child learns is
that he should be seenand not h4urd. but a child
who is not heard does not learn. He must ask questions.
A teacher should impress upon children the importance
of asking intelligent questions, and with relating
answers to other things they have learned. Done in the
right manner, talking back is fine.

6. TEACH THEM TO SHOW OFF:
14

Every child likes attention, and it should be given
him. When a child is shown how to communicate his
knowledge anU.demonstrate his talents in a pleasing
way, he learns how to serve others and make friends.
He becomes an asset to society.

.ui

If these rules don't fit what you learned from your textbooks, think
awhile. Maybe the textbooks were wrorg.
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GETTING ACQUAINTED WITH ACOMUNITY
(Things to Look For)

I. Technological Level
A. Physical layout of homestead
B. Type and layout of dwelling
C. Sanitary facilities
D. Patterns of doing household tasks
E. Tools used around the home
F. Source of family income (kind of job)
G. Farming patterns

II. Sociological Level
A. Size of family
B. Dominant role
C. Relation between parents and children
D. Neighboring patterns
E. Membership in community groups
F. Religious patterns
G. Status of family

III. Cultural Level
A. Language patterns
B. World view
C. Attitude toward outside world
D. Recreation
E. Educational level
F. Religious beliefs
G. Rituals

IV. Psychological Level
A. Type of personalities in family
B. Friendliness 'antagonistic attitudes
C. Interpersonal attitude
D. Outlook on life in general
E. Attitudes toward self
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FACULTY OPINION SHEET concerning

in providing placement service for our graduates, the University needs to have on file information concerning their we?,
Basing your rating on classroom and/or other contacts you have had with this student, please give your frank opinlo
as to his qualifications. Once this information is on file, you may refer future requests concerning this student
this office for reply.

in what capacity and how well do you know this student:

Know him as a student. Know him personally outside of class.
Serve os his faculty advisor. Work with him in some student activity.
Hove employed him. Have limited classroom knowledge.
Other. !lease explains 111111=111011

On the basis of this iciowledge, indicate by checking in the left column the type duties you feel the Is capable of hand
ling now and in the tight column these which he should be able to ossume with experience.

Duties under close supervision by supervisor
Duties with little Of no supervision by superior

....Duties requiring supervision of subordinates
Duties requiring Instruction of others
Duties Involving contacts with the public

Using the scale below as a guide, rote the student on the items listed.

Appearance
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Social adaptability

Capacity for development
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Please write a general statement which may be used as part of this candidate's credentials to be sent to prospctie
employers. The reverse of this sheet may be used far sttictly confidential remarks you would like to make far
Placement Office use only.
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5. Classroom Management
7, Attention to Individual Differences
8. PupileTeacher Relationship
), Attitude Toward Teaching
I. Use of Audio«Visual Aids in Class Presentation
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1967 INTERN PRESERV/CE EVALUATION

33

BEST
COPY

AVAILABLE

This form serves two functions: it provides an outline of the criteria and
data that may be useful in evaluating and assigning provisional interns, andis a record of the conclusions reached on each particular intern. Preferably,the form should be used for an interim and final assessment of each intern.
It may be used in conjunction with the Corps suggested procedure for evaluatingprovisional Corps members during pre-service. Depending on the evaluation
framework of the program, the form may be a synthesis of the views ofileveral
observers, or,of one observer. Enteries should probably be made on t roughdraft before they're put on the final form. The interim evaluation should
probably occur at about. the first third of the program, the final evaluationduring the last third. Completed forms should not be shown to Corps members,although they may be given a summary of the contents.

University name

Intern name
Log No.

1. Test scores (if any given)

A. GRE

Verbal

Quantative

Advanced
alalIMPINOMIMMYMINIO

B. Caltfornia F Scale Total Score--
If other than a 4 point scale is
used, please indicate

Total Score

2. Grades (list courses)

C.

D.

E.

sisaulftwomistemsawkaars.~0.4011~111NaNINVIIN

INTERIM

(Estimate)

(Estimate)

(Estimate)

(Estimate)

FINAL

OnalebelloririftaMmailogswillimP111111010

111.111***44101

../IIIIIIIMOINIIIMPOWIlill.rnmvagroarolftilthea,

(Estimate)

For item 3 to 5, please rate on the aptropriate scale. After each item, it
s behavior which

led you to rate him or her as you did.

would be desirable to describe one or two 4..xasTples of the intern'



is OiLrjiatt413.0
temperament:

Can change approach
to meet new challenge

Ts easily upset

Can accept criticism
and supervision

Perserveres in face of
obstacles

Gets along well with
peers

Ethibits mature judg-
ment and common sense

Approaches problems
with a pessimistic
point of view

Examples:

INTERIM

BEST COPY AVAILABLE

FINAL

et 44

34

aa

3

111111111111111

1111
IIIIIIIIIIIII
IIIK1111111111111

11111111111111



. Effectiveness as a
teacher:

Relates warmly to
children

Ras problems control
ling class

Students don't become
interested in classwor

Is patient

Learning takes place
in the class

Does not initiate new
approaches to learning

Is flm yet flexible
with etndents.

Examples:

et

INTERIM

BfSI COPY AVAILABLE

FINAL

a

;4'
Fa

1. 3. 4.
re
5

Ft 14-

6.

Fr

1. 2.
Ng_
3. 4.

pir
5.

Ft

6.

it r



EffectivenewOith
Disadvantaged:-

Insensitive to
culture of poverty

Will endure hardships
to assist disadvantaged

Does not communicate
with disadvantaged

INTERIM

BEST COPY AVA1LABLL

FINAL

36

Has been effective in
school- related community
activitLes.

Examples:

Please rate this intern in relation to other interns in this cycle now at your
college.

intellectually

Temperamentally

As a teacher of
disadvantaged
children

Examples:

INTERI4

Co o 4 os 4 0.
x 0v m m 0 60.

n Pc

cfq° cto° art

0 ft

FINAL

4 4 9
M M 0
o a'

g

9
I

et
0.

0
.._ _

3 1.

..........4

I.

......- ....v.

...-11
.



BEST COPY
AVAILABLE

37

The Corps attempted to evaluate all applications on a 1 to 10 scale. Minimumacceptable was 5. Less than 5% were rated 10. How would you rate this memberon ouch a scale? Circle your number choice.

Interim

Final

acceptable

ILIUM 7

acceptable

excellent

8 9 10

excellent.

9 10

INTERIM
FINAL

Director's action resulting from interim 1,36 Corps member successfullyevaluation (Corps member counselled, term completes pre serviceinated, told where improvement is appropriate,follow-up responsibility assigned to faculty

I

members, team assignment changed, etc.):

1" 7

School district assigned

School assigned

Team Leader

L./ Corps member Terminated
(please describe how, what
and when Corps member was
advised).

L./ Other (specify)



9. This form was completed by:

i0. The person completing the form
(check appropriate)

BEST COPY AVAILABLE

(Name

(Title)

(Date) 101011101100 NNW.

1:7 Personally observed the
intern's conduct

j,7 Discussed the intern with
others who have observed
him

ilI

38

(Name)

(Title)

(Date)

a Personally obserm
the intern's coldly.

Discussed the intt
with others who h:
observed him

Amplify how observation occurred:



BEST COPY AVAILABLE "
1967 TEAM LEADER PRE-SERVICE EVALUATION

This form serves three functions: it provides an outline of the criteria
and data that may be useful in evaluating and assigning provisional team
leaders; it is a record of the conclusions reached on each particular
leader; and in the Washington office this information will be used to evaluate
the assessment process carried out there.

This form should be used for an interim and final assessment of each team
leader. be used in conjunction with the Corps suggested p'e-
cedure for:tvaluating provisional Corps members during pre-servicd.

This form should be a synthesis of ti-:e view of two or more observers. Each
person may fill out this form on each Corps member one person being re-
sponstble to synthesize and average the scale rating respv,ses on to one form.
Other methods of gathering this data may be used, an long as, questions 2 6
are the average of 2 or more persons' responses. Entries should probably be
made on a tough draft before they're put on the final form.

Completed forms should not be shown to Corps members as they are confidential
in nature, although this information should be used for the counseling sessions
following the assessmant boards.

The interim evaluation should probably occur at about the first 'third of the
program, the final evaltlition during the last third.

University name

.......

Team Leader name
Log No.-

1. Grades (if given)
List courses

11-.

Indicate if other than a 4 point scale
is used. Please indicate the letter
grade along side the mtmerical score.

INTERIM FINAL

(Estimate)

(Estimate)

(Estimate)

440...404.4*0.4.......+100.....0.0 mo100WW.00416,00W.401.04.4W

t Estimate)--
(Esti mate)

11

411111*



BEST COPY AVAILABLE "
For items 2 to 6, please rate on the appropriate scale. After each item,
it is dur:irple to deccrShe one or two exampl^s of the conduct on which
the analysis is based.

INTERIM

F):

re
u)
o

1 e,

et r.ti g
:1 g
0 9

1,11 i

W

Character and Temperament (1) 1(2) (1) I

1

1

1

I

1 -11has optimistic point of
I /

\few i1

Uncomfortuble w;th slla.

uiitionti Lem inv.ti:ns
1

i

Lanctent to try iiw 1 I

c.---IV 3

1

1...110 .,f is Loud ..)dt..,mPTit

i

I 1

___--_____ ----- . __....--1-,--
.2 5 ..13E1 ty 1.2r.i.t

1
1 1

Provides intcrnb wish
rpmert

Ftti,
1

co no I 7rte
m
m
rt
1...6(

","

!co

. c il, t tcl. itl
M "

> j

C m
rt 0

it

C It
I

.:21 0 0 tr
Co

(4) (5) (I. ) (1) (2) CO (4) (5) (0)

aamorao

Exampits:



BEST COPY AVAILABLE

INTERI

41,

Effectiveness as a teacher

z 1
rs o

cro
"

(1) (2)

et rt A

g 5S
m m m

cn

(3) (4)

rt
Pt
a
m

(5)

Ft
Hs
m
co

rt.

ro

(0)

t, o

g "
m

(1) (2)

.."
rt rt (/)
g 5'R
m m m

to

(3) (4)

m ,
i

Ptc
a.

(5)& team leader

ls Firm but hat aJthoritarian
Has problems co,ltrolling class

Teaching approach is not
flexible

...-- _-_-

Is Patient

................... - .....,
Anticipates view points of

staff
.... . 4.4.44

_:cllool
MA..........

Effectively involves Interns in
team work teaching

----.....--)..... ..

scamp i es:

Effectiveness with
N.salvantaged:

Insensitive to culture
of_Roverty
Recognizes & cesperts
eetch ch:Idis individualitv
Does '.ommuiticate

with distdv-Intaced
Has been effe-Aive in
scool relate0 oomrunity
aetivItis

1 1 )

TERM
0
9

rtrt ft
C lb

(2) (3) (4) (5)

FINAL

0et'
c
et) 9

lD

(2) (3) (4) ( 5 ) (0)

46



EST WY AVAILABLE 42
Please rate this leader in relation to oLher leaders in this cycle now at your
college. INTERIM FINAL

4 0 o
m t m
P M P-4W 0

(1) (6

)-
4
Mb

(3)

0
4 Fir
M ko4

(4)

rt.

cn

ti

0

(g5....................._

Academic ability

11111

11111

Temperament

As a leader of
interns

C
a)

11..

(1)

P a.
4 M
P
(f)

>4
ID

(3)

fil & 44 0
g

(4)

:
f.'

j:

(5

The Corps attempted to evaluate all applications on a 1 to 10 scale. Minimum
acceptable was 5. Less than 5% were rated 10. How would you rate this member on
such a scale?

INTERIM FINAL
Acceptable Excellent Acceptable Excellent

1 2 3 4 5 6 7 8 9 10 1 2 3 4 5 6 7 8 9 10

INTERIM
Action resulting from interim
evaluation (Corps member counselled
terminated, told where improvement
is appropriate, follow-up responsi-
bility assigned to faculty members,
team assignment clanged, etc.)

FINAL
/ / Corps member successfully

completes pro - service

10 MfM 40.
School district assigned

/01.*IMMIO.
School assigned

1 27 Corps member Terminated
(please describe, how, what
and when Corps member was
advised).

17 Other (specify)
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INTERIM FINAL

8. This form was completed by :

(Name) (Name)

awe

(Title)

(Date)

43

---------
(Date)

9. The person completing the form
(check appropriate) //// Personally observed the / /Personally observe.

leader's conduct the leader's con-
duct

/ / Discussed the leader / / Discussed the lead-
with others who have with others who ha
observed him observed him

Amplify how observation occurred:
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RESICOPYAVAIMBLE
45Perhaps the best approach to the problem will be to block

out on paper a schedule for the first six weeks. Try to include

tho various aspects of the program that we have discussed.

NAME OF INTERN:

DATE CLASS OR ACTIVITY ASSIGNMENT TEACHER

.................................................
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. Evaluation of student teachers

One of the greatest weaknesses in the student teaching program is in evalua-
tion. Archie Jordan presents the following suggestions to help supervising
teachers improve student teaching evaluation:

A. Recognize the purpose. The major purpose should be that of stimulating and
guiding the growth and development of tht. teacher to be.

B. Begin with the goals. Usually these basic goals and objectives for the
student teaching experience are given to the supervising teacher and student
teacher through a student teaching handbook or some other written communica-
tion through the college supervisor.

C. Identify behavior that will demonstrate attainment of the objectives.
Usually these specific objectives and the rate of their attainment are
left to the discretion of the supervising teacher and the college supervisor
and their personal counseling and guidance of the student teacher.

D. Evaluation shoulj be continuous. Through continuous evaluation a proper
base is provided upon which improvement can be built.

E. Emphasize self-evaluation. The job of the supervising teacher is to
help the student teacher develop accuracy in appraising and evaluating
his own performance.

F. Evaluation should be cooperative. Evaluation should include the efforts
of the total team consisting of the college supervisor, the supervising
teacher, and the student teacher. The student teacher contributes through
self-evaluation; the supervising teacher contributes through accurate and
continuous feedback to the student teacher; and the college supervisor
contributes through periodic evaluations and discussions of the student
teacher's performance and progress with both the supervising teacher and
the student teacher.

G. Evaluation should focus on performance. Emphasizing performance and
movement of the student teacher toward pre-established goals allows the
student teacher to better accept and use the results of evaluation.
Final evaluation for summarizing the student teacher's attainment or lack
of attainment of the agreed upon goals to serva as, another screening
device of entrance into the teaching profession, and to provide prospective
pmployors with an accurate summary of the performance of the suture teacher
during atudent teaching phase of the teacher preparation program.
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This weekly activity program for Teacher Corps Leaders as proposed below
is intended to serve as a guide for weekly activities.

TIME MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY

8:00

8:30

Planning Planning Planning Planning rianning

Conference
with
Principal

Observing
Interns

Observing
Interns

Conference
with Librarian
and/or School
Nurses

................

Supervising
studies in
planning
activities

Observing
Interns

9:00 Conference
with
Interns

Supervising
studies in
planning acti
vities

Supervising
studies in
planning
activities

........

Conference
with
Principal

10:00 Supervising
in classroom
situation

Conference
with regular
teachers who
are working
with interns

Individual
conferences
with interns

.

Conference
with other
NTC leaders

Working
with come
=unity
agencies

11:00 Supervising

Interns

Resource
teacher for
classroom
teacher

Supervising
in classroom

Home Visits Reports

12:00 Lunch .- .. ROOp . Duty
.

1:00 Supervision
of Interns

.

Work with
regular class-
room teacher

Supervision of
Interns

Developing
resource ma-
terials with
interne

.

Teach a reg.
ular class

2 :00 Work with
classroom

Work with
regular class-
room teach 6,:

Contacts with
Communit: Agen.
cies and ROSO ,.

Personnel

Supervision
of Interns

Conference
with other
NTC Leaders

3:00 Conference
Guidance
Counselor

Supervision
Interns Addi
tional school

Contacts with
Community Agen
cies and Re .-=
Personnel

Conference
with School
Psychologist .

Attendance at building staff meetings, curriculum study committees. and
district administrative meetings will be ittject04 r5,1,





The Perfect Team LeaderAn Intern's ideal
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Would not join Teacher Corps to play school politics and to further
his own administrative ambitions. Such motives are antithetical
to the philosophy and aims of a successful, revolutionary teacher
corps.

Would have as his primary objective, the turning of raw interns into
effective, exciting teachers, who could deal successfully with
all levels:1a school and community personnel.

Would give extensive, experienced help, advice, support, and teaching
examples to his interns during their first year. The less he is
needed the second year, the better he will have done his first
year's work.

Would encourage, by work and deed, innovative teaching and community
projects planned and executed by his interns.

Would constantly seek, in frank exchanges with his interns, to develop
group solidarity and moral by democratic leadership.

Would be available for consultation with interns at all timeswould
not be an errand boy for the principal.

Would serve as buffer and liaison between interns and regular teachers,
principals, and administrators only when necessary, i.e., when
interns could not or would not handle such relationships well.

Would exercise less and less control over the interns and allow them
increasing responsibilities as the two years progressed.

Dan Davidson 7

Intern, Class of '68
NTC at USC
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THU TUAIILLEADM zp WI rumala
Clyde Ray, Zest Tennessee State University

The Team Leader i3 experienced, Well educated, and usually possessing ahealthy blend of pragmaticism and idealism, having been through a variety of
mills at least once (and soma of you maybe two or three times). In sharp contrast,
the Intern approaches the teaching profession with about as much perceptive as a
mouse crawling into the jaws of a tiger. lie has little background in Education or
Iltychology; many have never worked with children before; some may be sadly tacking
in maturity, while even the most intelligent oees may bring to the school door adegree: of illusion that vonid be ludicrous were it not no pathetic.

Mueh of what the Intent will learn about teaching will .learn about teaching
will be learned the hard way. from classroom experience. Some will have to
start their concepts broken all the way down (and then some) before they can even
begin to think about building them back up. So, Tema Leaders need not worry nightsabout making Interns become more realistic - e class of children will perform that
operation with minima delay. But, there is one contribution that you can offer to
the development of the Intern and he will probably come to you first of all to seeif you are able enough and willing enough and wise enough to give him that pricelessgift. It will truly be a gift bared price that it will be gout hard responsibility
to carry, of value not only to the Intern and yourself, but also of value to the
Director, the Corps, and the ration itself. All this gift consists of is the
simple word of reassurance of Teem Leader to Intern to continue and, to preeervere inthe face of what may seea to him to be the ultimate despair.

Your experience and your knowledge will be a great asset to you. You willfind that Interns will more or less behave in certain well defined, predictablepatterns. You will find that you will be able to fairly judge a situation with
accuracy that may arise and that 'be pill be able to take effective action on it.
Thle is well and good, bat it is important that the Intern acquire faith in the
full latitude and application of your knowledge and judgement. This faith is theVey to the uhole relationship of Team Leader to Intern, for if faith is *venoms
removed or tampered withothan the whole area of mutual coomunication jeporadized.I* the Teacher Corps, all of your knowledge and judgement is of little value if itis of use to you alone.

Therefore, in order to maintair cosesenicstion, the Team Leader cast approachthe team trith a roiled feeling of caelradeand paternalship. The Interns will always
expect that guidauce, but they' must always have that faith in the end. (They don'tknew that the faith is ro necessary. It will always come to them as a surprise ale
test too good to be true. Oue of the best ways to gain that faith is to seek tounderstand their problems on their level of perception, and then to approach these
problems with the intern Ina mutuel effort aad with personal sympathy. By so doing,
can premise you that you will gain not only their faith, but their respect andjealcua Tautest be more than a Teas Leader or even a friandeeyou must bea Big Brother or Big Sister, to whom they can feel free to go to at need.
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One morning, you may come to the school, to flue an Intern helping two children
with their reading, with their heeds all in a row on a same level over the books,
Toe know that his work Is important, but does he? Actually, he may not think that
what ho is doing is important at all. So, ye come to the crux of the whole matter.
They want to meet a need and to be important, so nab, them feel that the job that
they are doing is the most ivortant one at that moment that they could possibly
La doing; give them the impression that they meet std feel a need and perform a
role that is,not only important, but is uniquely suited to than alone; grow to
like them fact, you must like them. Look at them well when you got them
and titer when they come to you, for they ere your final, greatest and most ter.
rible responsibility.. That is why you must like them. Whether you like them or
not, make yourself like them. Learn to pity them, to worry with them, to agonize
with them, and to be proud with them. You must spend all of your strength in
helping them suceed as interns and Umbers, for the ensure of their success is
the meermre of your own and the affection and the respect which they will surely
bring you one era in return you will find to be the beat return and a reward
truly berme price.


